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Unit Rationale: 

ELA B30 is divided into two units the first is The Search for Self the second is 

The Social Experience. I have chosen to address the second unit in this plan. I have 

chosen to focus on this unit because I believe this is an important time for students 

understand as much about their society and their role in it as possible. In Grade Twelve 

many students in Saskatchewan may start address the question of “how they will work to 

create the society of the future?” To understand this many students need to start to 

address ideas such as “Why do some individuals or groups challenge the system while 

others abide by it?  How do societies treat resistance? Is resistance risky?”  

As students prepare to address their future it is important to us that they 

understand that others should not define their future. That as students think about what 

their end goal is and they understand there will be obstacles and expectations but that 

they are prepared to defend their choices. By looking at texts that challenge students to 

consider “What is conformity? What is resistance? What is meant by “the status quo?” 

we challenge them to question societal norms and to assess their own future with the 

same critical thinking.  

It is also important that students understand how social criticism plays a role in 

these decisions. Reading literature about how other people have succeeded in challenging 

the system using language provides students with support that is incredibly valuable 

during this transitional period. Understanding that the struggles they face although 

specific to them are not isolated. Many other people have faced the same struggles and 

come out on the other side. As we address these struggles and social issues we will also 

address issues of oppression and struggles faced by those who are not part of the cultural 
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and/or socio-economic majority. In this way I have chosen to incorporate a multitude of 

diverse perspectives and content in a way that informs and guides or discussion, in 

particular Indigenous content and perspectives. This is also in response to the TRC calls 

to action. Finally I have focused on the inclusion of Indigenous content and perspectives 

as opposed to a focus on Treaty Education outcomes because the Treaty Outcomes for 

Grade 12 are quite specific and in creating a unit about parody and satire was concerned 

about issues of cultural appropriation or stereotyping. 

By the end of this unit students will be able to identify ways that they will address 

the social issues they face as they prepare for their future and they will be able to 

articulate how they can use language and humour to bring light to these social issues or 

incite change. My hope is that through challenging and engaging content and teaching 

strategies students will complete this unit closer to becoming socially responsible, 

literate, engaged, life long learners with the ability to think critically and a strong sense of 

self, community and place.  
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The Big Idea: How do we use 
language to make a change in our 

society and/or the world? 

Lesson	1:	
Who	are	you?	

(Understanding	where	you	fit/how	
you	identify	yourself	in	society)	

Lesson	2.1:	
Why	do	some	people	
challenge	the	system?	

Lesson	2.2:	
Teens	who	have	made	a	

difference	

Lesson	3:	
Satire-	using	humour	and	subversion	to	challenge	the	system	

(Introduce	the	4	Elements	of	Satire	&	Parody	Poems)	

Lesson	4:	
Satire	&	

Fairytales/	
Short	Stories	

Lesson	5:	
Satire	&	The	

News	

Lesson	6:	
Satire	&	
Podcasts	

Lesson	7:	
Satire	&	
Sketch/	
Shorts	

Lesson	8:	
Choosing	a	topic-	finding	a	current	news	story	or	social	issue	

to	address	through	satire	

Lesson	9:	
Research	day	
#2/Prewriting	

Lesson	10:	
First	draft	
and	peer	
review	

Lesson	11:	
Writing	day	

#2	

Lesson	12:	
Writing	day	

#3	

Lesson	13:	
Celebration	of	learning/sharing	of	writing	final	products	and	

bonus	parodies		



	

	

ELA B30: Unit II- The Social Experience 
 
Questions for deeper understanding:  
What is social criticism? What is the purpose of social criticism? Why do 
some individuals or groups challenge the system while others abide by it? 
What causes might your generation undertake? 
 
 
Outcomes: 
 
CR B 30.1View, listen to, read, comprehend, and respond to a variety of grade-
appropriate international, including indigenous, texts that address: • identity (e.g., Sense 
of Self) • social responsibility (e.g., Social Criticism), and • social action (agency) (e.g., 
Addressing the Issues). 
 
CR B 30. 4 Read and demonstrate comprehension of a range of contemporary and 
classical grade-appropriate informational (including position papers, magazine and 
newspaper articles, and electronic communications) and literary (including drama, 
novels, poetry, short stories, essays, biographies, and autobiographies) texts from various 
international, including indigenous, cultures and analyze the philosophical, ethical, and 
social influences that have shaped information, issues, characters, plots, and themes. 
 
CC B 30.1 Create a range of visual, multimedia, oral, and written texts that explore: • 
identity (e.g., Sense of Self) • social responsibility (e.g., Social Criticism), and • social 
action (agency) (e.g., Addressing the Issues). 
 
CC B 30.4 Compose and create narrative, descriptive, expository, and persuasive writings 
that include a position paper, a comparative essay, a letter of inquiry, a critique of an 
author’s style, and a short story or essay that uses parody, satire, and/or irony. 
 
AR B 30.1 Assess own and others work for precision, clarity, and artistry.  
 
AR B 30.2 Reflect on and assess understanding of self as a self-directed, self-appraising, 
and strategic learner. 
 
Desired Learning Results: 
  
Knowledge: 
In this unit students will know:  

• how they identify themselves within society 
• the following elements of satire and how they relate: parody, exaggeration, 

incongruity and reversal 
• the following elements of a simple plot structure: exposition, rising action, 

climax, falling action, and resolution  
• the steps and value of the drafting process for writing 



	

	

Understanding: 
In this unit students will understand: 

• their personal connection to at least one larger social issue 
• how they can use their voice and language to incite change on a larger level 
• the significance of satire in social criticism and inciting change 
• how to view, read, listen and respond to a variety of texts (written, oral, visual) 

through inquiry based investigation 
• develop their own voice through writing and exploring other text types 
• how to assess and reflect on their own language skills and those of others 
• how the foundational elements of variety of text types can be manipulated to 

create satire 
• how to set goals for future improvement 
 
Skills: 
In this unit students will be able to: 
• identify and manipulate the elements of satire and parody 
• independently research a social issue that has opportunity to debate, dissect or 

discuss 
• read and respond to traditional and non-traditional text types and identify key 

elements that define the genre 
• engage in the creative process including draft writing and peer and self 

assessment 
• create their own piece of satirical work that draws attention to an important social 

issue 
 

“I can…” statements: 
• I can describe where I see myself in relation to my peers and society as a whole 
• I can research independently and engage with important social issues 
• I can identify key elements in a variety of text types (podcast, song, newscast, 

news article) 
• I can use language and writing to draw attention to important issues and incite 

change 
• I can understand and perform the stages of the writing process 
• I can recognize the elements of satire 
• I can describe a plot diagram 
• I can write with a clear voice  
• I can provide useful critique and celebrate the work of myself and others 

 
 
 
 
 
 
 



	

	

Evidence of Learning: 
 
Summative Assessment (Assessment of Learning):  
Inquiry Overview: The final product of this unit will be a piece of satirical writing based 
on the individual students inquiry into satirical forms and social issues. Each student will 
be given the choice of satirical form and will participate in inquiry into a relevant social 
issue. 
Assessment Overview: Students will submit a final draft of their satirical piece. Students 
will be assessed on a rubric that relates to their final chosen work. All pieces (including 
podcasts and newscasts) will submit a final written piece. The written work will be 
assessed using a variation of the Regina Public school board standard rubric for system 
writing assessment (See Appendix A). 
 
Formative Assessment (Assessment for learning) 
Assessment Overview: Formative assessment will take place throughout the unit as we 
address each element of satire. We will also use formative assessment throughout the 
research and writing process. This assessment will be used to scaffold student learning in 
order to successfully complete the inquiry based satirical writing project.  
 
These formative assessments will take place using multiple assessment tools including: 

- self-portrait map 
- finished symbolism self portrait 
- jigsaw graphic organizer 
- elements of satire handout 
- exit slips 
- teacher-student conversations 
- peer-peer conversations 
- mini-lesson handouts 
- end of unit self-evaluation 
- end of unit teacher evaluation 

 
• Self-portrait map: in order to scaffold creation of the symbolic self-portrait 

students will fill out a quadrant based map to identify ideas related to how they 
view themselves in relation to their peers and society at large. This will be 
collected once the lesson on self-portraiture is completed. This will serve as an 
informal introduction to the unit and student interest and personality. 

• Finished symbolic self-portrait: this will be collected in order to assess students 
understanding of self and ability to follow directions. It will also serve as a way to 
learn about the students during sharing and discussion. 

• Jigsaw Graphic Organizer: students will work together in small groups to watch 
and respond to stories about young activists. This graphic organizer will help 
them when they move from Expert groups to table groups and will be handed in 
as a formative assessment of understanding and engagement. 

• Elements of satire handout: this handout will be filled out by students to serve as 
an assessment of understanding of the elements of satire. This will be used to 
scaffold students learning while they are creating their own works of satire. We 



	

	

can go back to it together or students can reference it while working 
independently.    

• Exit slips: students will often be asked to complete an exit slip after participating 
in discussions. These slips will be a brief summary of what was discussed in small 
group settings (think/pair/share) or larger group settings (jigsaws). This will allow 
for informal assessment of thoughts and concepts that aren’t shared in whole 
group settings.  

• Teacher-student conversations: throughout the research, writing and drafting 
process each student will have brief informal conversations with the teacher to 
ensure that they are on the correct path to successfully complete the writing and 
research in order to complete the inquiry project for the summative assessment of 
learning. 

• Peer-peer conversations: part of the drafting process involves peer editing. These 
conversations give students a chance to share their ideas and work while having 
informal conversations. Students will benefit from sharing knowledge and a peer 
based critique. Peer-peer conversations also allow for students to internalize the 
learning by teaching each other and discussing concepts in different language and 
informal settings. 

• Mini-lesson handouts: every time a concept is introduced that will be used in the 
final piece of writing students will complete a handout that will include visuals 
and a space for them to write their own description of the concept in order to go 
back and reference it later.  

• End of unit self evaluation: after students have completed the research and writing 
process they will be asked to fill out an evaluation that allows them to assess their 
strengths and opportunities about their work. This will also allow the teacher to 
identify any concerns the student may have about their final product. 

• End of unit teacher evaluation: students will complete a survey about the unit to 
be used in reflective practice to better understand what was successful and what 
could be done differently in this unit for future teachings. 

 
Possible Extensions: 
If students are finished early they can choose the option to create a parody piece. This 
piece can focus on a social issue or can be simply a parody for the sake of parody. 
Students can write a song parody, create a parody movie trailer or discuss other parody 
options with myself. These can be shared on the celebration of learning and can be done 
alone or in a group.   
 
Adaptive dimensions: 
Through out the unit lessons will be presented with visuals and orally. Presentations will 
be posted to Google classroom after every class for students who need to return to any of 
the information and review the lesson. Whenever possible articles will be sourced form 
Newsela to allow for differentiated reading levels. Other adaptations can be made as 
necessary. 
 
 



	

	

Plans to differentiate instruction: 
All lessons will include multiple ways of engaging students with the material. Students 
will be able to work through ways of knowing and representing in order to scaffold 
learning and present understanding.  Multiple instructional strategies will be used to 
engage students. Every lesson will include learning goals for the day as well as a daily 
agenda. Lessons will end with a review and address the learning by referencing the units 
“I can…” statements in order to ensure students are confident and understand the “why” 
of each lesson. 
 
Plan for use of technology: 
Through out the unit students will be using computers to view and respond to multiple 
text types. Students will also use computers to complete inquiry research on their social 
issue and their form for the final project. Through out the days that the research is being 
done students will receive mini-lessons on any technological skills they can develop in 
order to be more effective researchers. Some students may choose a form such as a 
podcast, newscast or other multi-media presentation for their final project. In this case 
students will also be supported with mini-lessons in use of their chosen technology.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	

	

Materials and Resources: 
 
Teacher Materials & Resources 
Resources: 
Books: 
Davies, Anne- Making Classroom Assessment Work 
Gallagher, Kelly- Teaching Adolescent Writers 
Gallagher, Kelly- Readicide 
Gayle, Gregory- Differentiated Instructional Strategies: one size does not fit all 
Romano, Tom- Clearing the Way: working with teenage writers 
Smagorinsky, Peter- Teaching English by Design 
 
Web: 
www.readwritethink.org 
www.teachersandwriters.org 
www.poemhunter.com 
www.poets.org 
www.newsela.com 
 
Materials: 
Web: 
Projector 
Computer 
Internet access for Prezis 
Large white paper and simple art supplies (pencils, pencil crayons, markers) 
Graph paper 
White board 
 
Student Materials & Resources 
Resources: 
Youtube.com 
Video Editing Software 
Audio Recording Software 
Computer or device access for videos and research 
Various News Websites 
 
Materials: 
Lesson Handouts: 
Symbol Self-portrait graphic organizer 
Youth Activist Jigsaw Handout 
Elements of Satire Handout 
Plot Diagram 
Literature Handouts: 
Prelutsky, Jack- Homework! Oh, Homework 
Sciezka, Jon- The True Story of The Three Little Pigs 
Williams, William Carlos- This is just to say 



Proposed	Learning	Activities:	

	

Outcomes Lesson Activities Assessment 
 
CC B 30.1: 
Create a range of visual, multimedia, 
oral, and written texts that explore 
identity  

 
Lesson 1: 
Introduction to Unit: 
Key Inquiry Question: 
How do we identify ourselves? 
 
Learning activities: 
As an introduction to the unit 
students will create symbolic self-
portraits using a variation of the 
self-portrait lesson created by Sara 
Longman. Students will use the 
quadrant handout based on elements 
of the medicine wheel to list 
characteristics and issues they use to 
identify themselves. The 
information from the sheet will be 
used to create a simple symbol and 
these symbols will be used to create 
a symmetrical symbolic portrait. 
 

 
Formative:  
Students will hand in their 
quadrant handout and their 
finished portrait 

 
  

 
Lesson 2: 
Social Issues and Criticism: 
Key Inquiry Question: 
Why do some people challenge the 
system? 
  
Learning activities: 
The class will start with a gallery 
walk of portraits of activists ranging 
from Gandhi, MLK to Malala 
Yousafzai and Emma Gonzalez. 
Students will Think, Pair, Share and 
discuss who these portraits are and 
what they have in common. We will 
share responses as a large group and 
start to discuss key inquiry question. 
After the group discussion, in a 
jigsaw format, students will watch 
speeches and news articles 
from/about teen activists.  After 
students return to groups to share 
and discuss we will finish with a 
large group discussion.  
 

 
Formative:  
Students will hand in exit 
slips that summarize key 
points of their jigsaw 
discussions. 
Informal observation and 
assessment of whole group 
discussion. 



 

	

 
CR B 30.1: 
View, listen to, read, comprehend, and 
respond to a variety of grade-
appropriate international, including 
indigenous, texts that address identity, 
social responsibility, and social action  
CR B 30. 4: 
 Read and demonstrate comprehension 
of a range of contemporary and classical 
grade-appropriate literary texts from 
various international, including 
indigenous, cultures and analyze the 
philosophical, ethical, and social 
influences that have shaped information, 
issues, characters, plots, and themes. 
 

 
Lesson 3: 
Elements of Satire: 
Key Inquiry Question: 
How can we use humour and 
subversion to challenge the system? 
 
Learning activities: 
The class will start by watching 
samples of satire in a variety of 
forms (news casts, monologues, 
song parody, etc). We will introduce 
and discuss the elements of satire 
and how they are demonstrated in 
the examples we have viewed. To 
finish we will focus on parody and 
discuss “This is just to say” by 
William Carlos Williams and its 
twitter memes, and Jack Prelutsky’s 
“Homework! Oh Homework!” as 
examples of parody poems together 
as a class.  
*Final Project will be introduced* 
Students will be given until lesson 8 
to decide on their project proposal 
 

 
Formative:  
Students will hand in their 
finished elements of satire 
handout. 
Informal observation and 
assessment of whole group 
discussion. 

 
CR B 30.1: 
View, listen to, read, comprehend, and 
respond to a variety of grade-
appropriate international, including 
indigenous, texts that address identity, 
social responsibility, and social action  
CR B 30. 4: 
 Read and demonstrate comprehension 
of a range of contemporary and classical 
grade-appropriate literary texts from 
various international, including 
indigenous, cultures and analyze the 
philosophical, ethical, and social 
influences that have shaped information, 
issues, characters, plots, and themes. 
 

Lesson 4: 
Satire & the fairy tale: 
Key Inquiry Question: 
How can we use humour and 
subversion to challenge the system? 
 
Learning activities: 
The class will start by watching 
Rebel Girls animated fairy tale 
Bropunzel. We will look for 
examples of the elements of satire in 
the story. Students will then read 
and annotate “The True Story of the 
Three Little Pigs” by Jon Sciezka 
written as a newspaper article for 
elements of satire.    

 
Formative:  
Students will hand in their 
finished annotated reading. 



 

	

 
CR B 30.1: 
View, listen to, read, comprehend, and 
respond to a variety of grade-
appropriate international, including 
indigenous, texts that address identity, 
social responsibility, and social action  
 

 
Lesson 5: 
Satire & The News: 
Key Inquiry Question: 
How can we use humour and 
subversion to challenge the system? 
 
Learning activities: 
Two truths and a lie: 
The class will start by listening to 
unbelievable true news stories and a 
This is That satirical news podcast 
story. We will then look at some 
satirical articles from Walking 
Eagle News (Indigenous Canadian 
Satire) and The Beaverton 
(Canadian News Satire). We will 
learn about the elements of a news 
story and how they can be 
manipulated for effective satire.  
 

 
 

 
CR B 30.1: 
View, listen to, read, comprehend, and 
respond to a variety of grade-
appropriate international, including 
indigenous, texts that address identity, 
social responsibility, and social action  
 

 
Lesson 6: 
Satire & Podcasts: 
Key Inquiry Question: 
How can we use humour and 
subversion to challenge the system? 
 
Learning activities: 
In remaining with the This is That 
theme we will listen to a selection 
of satirical podcasts including 
Dexter Guff is Smarter than you and 
a sample of the style of Podcast they 
are parodying. We will then play the 
compare and contrast battle. The 
class battles to be the last one to fill 
in a giant Venn diagram. 
 

 
Formative:  
Each group will hand in their 
Venn Diagrams and I will 
document the final diagram 
from the competition 

 
CR B 30.1: 
View, listen to, read, comprehend, and 
respond to a variety of grade-
appropriate international, including 
indigenous, texts that address identity, 
social responsibility, and social action  
 

 
Lesson 7: 
Satire & Sketch/Shorts: 
Key Inquiry Question: 
How can we use humour and 
subversion to challenge the system? 
 
Learning activities: 
The class will start by watching 
samples of satirical sketch comedy 
and short videos (including 
Baroness VonSketch, SNL, etc.). 
From the examples we have viewed 

 
Formative:  
Students will fill in a blank 
plot diagram and hand it in. 
Students will also fill out 
their project proposal and 
hand in.  



 

	

we will discuss the elements of 
script writing. We will focus on plot 
and the differences between a script 
and a story. The final project 
proposal will be discussed and 
handed out this class. Students will 
choose one form of satire we have 
learned about and a social issue that 
they want to address using that 
form. Students will submit their 
proposal by end of class in order to 
start research on their issue next 
class. 

 
CR B 30. 4: 
 Read and demonstrate comprehension 
of a range of contemporary and classical 
grade-appropriate literary texts from 
various international, including 
indigenous, cultures and analyze the 
philosophical, ethical, and social 
influences that have shaped information, 
issues, characters, plots, and themes. 
 

 
Lesson 8: 
Research & Topic Selection: 
Key Inquiry Question: 
What causes might your generation 
undertake? 
 
Learning activities: 
Students will be given time to 
research a social issue that matters 
to them in order to prepare for 
writing their satirical piece. 
 

 
Formative:  
Students will fill in a graphic 
organizer when they have 
finished their research and 
discuss it with the teacher.  

 

Lesson 9: 
Research and Prewriting: 
Key Inquiry Question: 
What causes might your generation 
undertake? 
 
Learning activities: 
Students will be given time this 
class to finish their research and 
begin pre-writing or start on their 
first draft. This will include a time 
to conference with the teacher if 
there are any concerns.  
 

 
Formative:  
Informal conversations and 
observations will be made to 
ensure all students are on 
task and are heading in the 
right direction in order to 
successfully complete their 
project. 

 

 
Lesson 10: 
First Draft & Peer Editing: 
Key Inquiry Question: 
What causes might your generation 
undertake? 
 
Learning activities: 
A first draft of their writing will be 
due today and students will have 
time to discuss their work and do 
some first level editing with their 

 
Formative:  
Students will fill out a peer 
evaluation sheet for each 
other.  These evaluations 
will be brought to the 
conferences with the teacher 
and then handed in.  



 

	

peers. This peer editing is a chance 
to discuss content and form not 
conventions. This should serve as a 
chance for students to share ideas 
and talk things out with a peer.  

 

 
Lesson 11: 
Writing & Conference Day: 
Key Inquiry Question: 
What causes might your generation 
undertake? 
 
Learning activities: 
Students will meet with the teacher 
and present their first draft and any 
edits that have been made up to this 
point. There will be a chance to 
discuss any concerns that they have 
as they finish their piece. 
 

 
Formative:  
One on one conferences with 
the teacher to discuss their 
first draft of writing.  

 

 
Lesson 12: 
Final Day of Work: 
Key Inquiry Question: 
What causes might your generation 
undertake? 
 
Learning activities: 
Students will be given time to finish 
their project, those who need to film 
or record anything will be given 
sometime in this class to do so. 
Those who have finished writing 
have the option to join together and 
work on a bonus song parody using 
the elements of satire to write a 
song about a social issue.  
 

 



 

	

 

 
Lesson 13: 
Celebration of learning: 
This class will be used to share any 
presentations, podcasts, songs, 
poems stories etc. that students 
would like to share with the whole 
class.  

 
 
Summative:  
Final Projects will be handed 
in for summative marking 
based on the rubric in 
Appendix A.  
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Class:	Ms.	Clark		(Balfour	Collegiate)																																												

Topic:	Social	Criticism	(Satire	&	Parody)	

Date:	March	8th,	2018		

Subject:	English	Language	Arts	B30	

Lesson	#1	Symbolic	Self-Portraits		

	
Content:	As	an	introduction	to	the	unit	students	will	create	symbolic	portraits	using	a	
variation	of	the	portrait	lesson	created	by	Sara	Longman.	Students	will	use	the	quadrant	
handout	based	on	elements	of	the	medicine	wheel	to	list	characteristics	and	issues	they	
use	to	identify	themselves.	The	information	from	the	sheet	will	be	used	to	create	a	simple	
symbol	and	these	symbols	will	be	used	to	create	a	symmetrical	symbolic	portrait.	
	
	
	
Outcomes	and	Indicators:		
 
Outcome:	CC	B	30.1		
Create	a	range	of	visual,	multimedia,	oral,	and	written	texts	that	explore:	•	identity	(e.g.,	
Sense	of	Self)	•	social	responsibility	(e.g.,	Social	Criticism),	and	•	social	action	(agency)	
(e.g.,	Addressing	the	Issues).	
 
 
	
Assessment:		
Students	will	hand	in	their	quadrant	handout	and	their	finished	portrait	these	will	be	used	
as	assessment	for	learning.	The	quadrant	handouts	will	also	serve	as	an	informal	way	to	
learn	about	each	student	in	the	class.		

	
Pre-requisite	Learning:		
A	basic	understanding	of	line,	shape	and	symmetry,	some	familiarity	with	indigenous	
medicine	wheel	teachings.	
	
Lesson	Preparation:	
	
Equipment/	Materials:	

•	Various	Drawing	Media	(markers,	pencil	crayons,	pencil,	etc.)																																														
•	Large	white	paper	
•	Who	are	you	Prezi																				

	
Advanced	Preparation:	

§ Plug	in	computer/load	Prezi	
	
	



 

	

Presentation:	
Set:	(5-10	minutes)	
Who	are	you?			
Introductions-	Discuss	a	little	about	the	
upcoming	unit	and	how	it	relates	to	our	
identity.	Then	we	will	watch	the	Glam.com	I	
am	American	video.		Then	I	will	ask	
students	what	sort	of	symbols	they	saw	in	
the	video	and	why	they	think	she	choose	to	
identify	the	characteristics	she	did.	
	
Development:	(30-40	minutes)	
Introduce	the	Medicine	wheel	and	the	
concept	of	balance	and	symmetry	in	a	
healthy	identity.	I	will	show	students	my	
self-portrait	and	talk	to	them	about	why	I	
chose	the	symbols	I	did	for	my	portrait.		
	
Students	will	then	fill	out	their	identity	map	
for	the	unit.		From	that	map	students	will	
choose	one	word	from	each	quadrant	that	
they	will	abstract	and	simplify	into	a	
symbol.		
	
Next	have	the	students	fold	their	paper	to	
create	a	set	of	four	quadrants.		
Then	have	them	draw	a	circle	in	the	middle	
and	trace	the	lines	of	the	quadrants.	This	
will	be	our	self-portrait	base.		
Using	the	rules	of	symmetry	will	create	the	
content	of	the	portrait.	The	students	must	
put	one	symbol	in	each	quadrant	and	it	
must	then	be	matched	to	keep	the	piece	
symmetrical	(**what	you	do	to	the	left	you	
must	do	to	the	right,	what	you	do	to	the	top	
you	must	do	to	the	bottom**).		
Allow	students	to	work	on	portraits.	
	
Closure:	(5-10	minutes)	
Once	students	are	finished	we	will	share	
any	finished	portraits	and	start	to	look	at	
the	symmetry	and	symbolism	and	see	if	we	
can	guess	anything	about	the	artist	and	the	
words	they	chose.	

	
Classroom	Management	Strategies	

	
Guided	art	creation	will	help	keep	students	
on	task	and	encourage	those	who	might	
struggle	if	left	to	create	art	on	their	own	
	
	
	
	
	
	
	
As	the	students	are	creating	Mr.	Whitten	
will	circulate	through	out	the	class	talking	
to	the	students	about	what	they’re	working	
on	and	assessing	how	well	they	understand	
symmetry	and	the	creation	of	symbols	
	
	
	
	
Students	who	finish	early	can	be	invited	to	
start	to	add	colour	to	their	piece	



	

	

Issues	that	matter	to	me:	
	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

How	I	identify	myself:	

What	I	love	to	do:	 Things	I	am	proud	of:		

ME	



 

	

Class:	Ms.	Clark		(Balfour	Collegiate)																																												

Topic:	Social	Criticism	(Satire	&	Parody)	

Date:	March	9th,	2018		

Subject:	English	Language	Arts	B30	

Lesson	#2-	Social	Criticism	&	Youth	Activists		

	
Content:	As	we	continue	to	start	to	investigate	some	of	the	larger	themes	of	the	unit	this	
lesson	will	introduce	some	ideas	of	social	criticism,	activism	and	social	justice.		The	class	
will	start	by	focusing	on	the	key	inquiry	question	of,	why	do	some	people	challenge	the	
system.	In	this	lesson	students	will	be	introduced	to	many	social	activists	who	have	stood	
up	for	a	variety	of	causes.		The	second	half	of	the	lesson	will	focus	on	teen	activists	who	
are	taking	a	stand	for	important	social	issues	and	using	speech	and	language,	as	well	as	
action	to	make	a	change.	
	
Outcomes	and	Indicators:		
 
CR B 30.1: 

View, listen to, read, comprehend, and respond to a variety of grade-appropriate 
international, including indigenous, texts that address identity, social responsibility, 
and social action  

 
	
Assessment:		
Students	will	hand	in	their	jigsaw	activity	sheet	for	formative	assessment	of	
comprehension	of	the	social	issues	presented	as	well	as	ability	to	recognize	important	
information	from	multiple	text	types.	

	
Pre-requisite	Learning:		
Some	awareness	of	social	activists	as	well	as	current	social	issues	will	be	beneficial	but	is	
not	necessary	
	
Lesson	Preparation:	
	
Equipment/	Materials:	

•	Various	Portraits	of	Social	Activists		
•	Large	white	paper	
•	Jigsaw	Activity	Graphic	Organizer	
•	“Social	Criticism	&	Youth	Activists”	Prezi																				

	
Advanced	Preparation:	

§ Plug	in	computer/load	Prezi	
§ Set	up	Portrait	Gallery	Walk	images	and	paper	

	



 

	

	
Presentation:	
Set:	(5-10	minutes)	
Gallery	Walk:	
Students	will	be	asked	to	walk	around	the	
room	and	look	at	the	portraits.	If	they	know	
who	the	people	in	the	portraits	are	they	are	
asked	not	to	share	it	out	loud.	Students	are	
asked	to	spend	about	30	seconds	to	1	
minute	with	each	portrait	and	write	two	
words	that	come	to	mind	on	the	paper	
beside	the	portrait.	When	we	return	we	will	
discuss	some	of	the	words	that	came	to	
mind	looking	at	the	portraits	and	write	
them	under	the	heading	“Activists	are:”	
	
Development:	(30-40	minutes)	
Youth	Activist	Jigsaw:	
The	class	will	be	divided	into	small	groups	
to	watch	a	short	6-10	minute	video	about	
one	of	the	activists	from	the	gallery	walk.	
Students	will	fill	out	the	Expert	Group	side	
of	the	handout.	Students	will	then	return	to	
their	table	group	to	share	the	information	
about	their	activist	and	fill	in	the	Table	
Group	side	of	the	handout.	
	
Large	group	discussion:	
We	will	discuss	some	of	the	findings	from	
the	jigsaw	activity	and	add	more	words	to	
the	board.	
	
Closure:	(5-10	minutes)	
Once	students	feel	like	they	have	finished	
the	discussion	the	heading	will	be	changed	
to	“The	Youth	of	Today	are:”	Students	will	
then	be	asked	to	begin	thinking	about	a	
social	issue	that	matters	to	them	for	their	
upcoming	project.	
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We	will	discuss	some	of	the	findings	from	
the	jigsaw	activity	and	add	more	words	to	
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Once	students	feel	like	they	have	finished	
the	discussion	the	heading	will	be	changed	
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social	issue	that	matters	to	them	for	their	
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A
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W
hat	w

ere	they	trying	to	
change	and	w

hy?	
H
ow
	did	they	use	language	to	incite	change?	D

id	they	
use	any	other	m

ethods?	
W
hy	is	this	an	issue	that	m

atters	to	the	
youth	of	today?	

	
	

	

3	Interesting	facts	or	takeaw
ays	about	this	person:	

								 EXPERT	GRO
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P:	
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W
hat	did	all	the	activists	have	

in	com
m
on?	

W
hat	w

ere	som
e	notable	differences	betw

een	each	
activist?	

H
ow
	w
as	the	m

essage	received?	W
as	it	

different	for	young	people	vs	adults?	
	

	
	

W
hat	did	you	find	inspiring?	

			



	

	

Class:	Ms.	Clark		(Balfour	Collegiate)																																												

Topic:	Social	Criticism	(Satire	&	Parody)	

Date:	March	12th,	2018		

Subject:	English	Language	Arts	B30	

Lesson	#3-	Introduction	to	Satire		

	
Content:	For	the	project	portion	of	this	unit	each	student	will	be	asked	to	write	a	piece	of	
satire.	In	order	for	students	to	create	their	own	satire	they	must	understand	the	elements	

of	satire	and	how	they	operate	in	multiple	texts.	This	class	will	be	the	introduction	to	the	

elements	of	satire.		

	
Outcomes	and	Indicators:		
 
CR B 30.1: 
View, listen to, read, comprehend, and respond to a variety of grade-appropriate international, 
including indigenous, texts that address identity, social responsibility, and social action  
CR B 30. 4: 
 Read and demonstrate comprehension of a range of contemporary and classical grade-
appropriate literary texts from various international, including indigenous, cultures and analyze 
the philosophical, ethical, and social influences that have shaped information, issues, characters, 
plots, and themes. 
 
	

Assessment:		
Students	will	hand	in	their	finished	elements	of	satire	handout.	

Informal	observation	and	assessment	of	whole	group	discussion.	

	

Pre-requisite	Learning:		Some	understanding	of	poetry	
	

Lesson	Preparation:	
	

Equipment/	Materials:	

• Projector	and	speaker	

• Copies	of	Poems	(This	is	to	say,	Homework!	Oh	Homework!)	
	

Advanced	Preparation:	
§ Load	“Introduction	to	Satire”	Prezi	

	

	

	



	

	

Presentation:	
Set:	(5-10	minutes)	
The	class	will	start	by	watching/listening	to	

a	variety	of	examples	of	satire	from	popular	

culture	(SNL,	The	Daily	Show,	The	
Beaverton,	etc.)	We	will	then	move	into	

how	we	can	use	humour	and	subversion	to	
challenge	the	system?	At	this	point	we	will	

discuss	some	examples	of	classical	and	

contemporary	satire.	
	

Development:	(30-40	minutes)	

The	elements	of	satire	chart:	
We	will	work	together	as	a	class	to	fill	in	the	

elements	of	satire	work	sheet	by	re-
watching	some	of	the	examples	from	earlier	

and	identifying	the	elements	within	them.	

Once	the	chart	is	filled	in	we	will	finish	with	
a	parody	of	poem	“this	is	just	to	say”	and	

how	it	became	a	twitter	meme.			
	

Closure:	(5-10	minutes)	

A	quick	review	of	the	elements	of	an	ode	
and	finish	with	Jack	Prelutsky’s	

“Homework!	Oh	Homework!	“-	another	ode	

parody.	

	



	

	

ELEMENTS	OF	SATIRE	CHART:	

Element:		 Definition:	 Example:	

Parody	 	 	

Irony	 	 	

Understatement/

Exaggeration	

	 	

Incongruity	 	 	

Reversal	 	 	

	

	
	



	

	

Professional Development Plan 

  Topic: Unit Intro (Self-Portrait)               Date:     March 8th, 2018 

 Teacher: Ms. Clark                                                  Observer:       Ms. Dyck        

1. Professional Goal 
Communication skills – Clear directions  
This lesson involves a large amount of direct 
instruction and several steps in order for students to 
be successful clear directions are of the utmost 
importance. 

2. Steps to Achieve Goal 
I will use multiple ways of giving direction 
including oral, written and repeated from students 

3. Instructions for Observer: Please comment on the following: 
 
Times when my directions were clear (students understood and were engaged): 
 
 
 
 
 
 
 
Times where my directions lacked clarity (students were confused or disengaged):  
 
 
 
 
 
 
Other Comments 
 
 
 
 
 

	
 



	

	

	

Professional Development Plan 

  Topic: Social Change and Teen Activists               Date:     March 8th, 2018 

 Teacher: Ms. Clark                                                  Observer:       Ms. Dyck        

1. Professional Goal: 
Setting Expectations, Monitoring and 
Responding to Student behaviour: 

I will set the expectations of the classroom and 
address any time that there are issues . 

2. Steps to Achieve Goal 
I will use multiple management techniques to 
address any behavioural issues and will make sure 
that my classroom expectations are clear 

3. Instructions for Observer: Please comment on the following: 
 
Times when classroom expectations were not being met and how I responded (please 
comment on the management technique used): 
 
 
 
 
 
 
 
 
Times when classroom expectations were not being met and how I responded: 
 
 
 
 
 
 
Other Comments 

	

	
	

	



	

	

	
	

Professional Development Plan 

  Topic: Introduction to Satire                                 Date:     March 8th, 2018 

 Teacher: Ms. Clark                                                  Observer:       Ms. Dyck        

1. Professional Goal: 
Giving directions, procedures and pacing: 
There is a lot to cover in this lesson I need to make 
sure that procedures and pacing are on time. 

2. Steps to Achieve Goal 
Monitor my time and be aware when we need to 
allow for more time and compensate for a shorter 
allotment in another area. 

3. Instructions for Observer: Please comment on the following: 
 
Times when I seemed rushed or cut a section short that could have been extended for 
valuable learning: 
 
 
 
 
 
 
 
 
Times when I moved to slowly and could have advanced to the next section sooner: 
 
 
 
 
 
 
Other Comments 



																				Apendix	A:	
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• m
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